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FOREWORD 

 
Provided by Nick Roskruge, Chairman, Tahuri Whenua, 2005 
 
We are all well aware of the need to consider education, training and development 
within the Maori community to work towards positive economic development for 
Maori and preparing our upcoming generations to be the future leaders within New 
Zealand society for generations to come.  To consolidate this philosophy, the 
following extracts are provided from the recent Hui Taumata held to consider the 
direction of Maori over the next decade and beyond. 
  

 
Address at Hui Taumata, 1 March 2005 by the Hon Parekura Horomia 

Minister of Mâori Affairs - Extract 

“…Maori social development has been marked by the growth in the number and range 
of Maori provider and social service organisations. Education continues to be a 
cornerstone of social development. The numbers of Maori studying at and graduating 
from tertiary institutions has grown considerably. It is pleasing to note the emergence 
of graduates in modern day sciences. And throughout this period, our population has 
continued to grow in terms of numbers and in terms of diversity.  

Our people are developing the skills that support their participation and achievement 
in te ao Mäori, and as global citizens. 20,000 Mäori are in some type of industry 
training. Our numbers in early childhood education have almost trebled since 1983. 
And although this is still not high enough, it is a strong start. Our tertiary rates are 
now high with numbers 15 times what they were nearly 20 years ago. But enrolments 
are clustered in lower level courses. Our challenge is to lift the level of study and 
qualification being achieved.  

…Our demographics tell us the state of Maoridom is now one of youthful intelligence, 
energy and expectancy. Combined with a growing economy this creates a positive 
context for future prosperity.  

We have to keep moving forward. We cannot lose momentum. We must be ready to 
embrace any new challenges that lie ahead. Like the fact that today there are 
approximately 600,000 Mâori in New Zealand. That’s one in seven people. By 2021 it’s 
estimated we will number 800,000. That’s one in every six New Zealanders. Overall the 
New Zealand population is aging. The baby boom generation is heading for retirement. 
There will be fewer young people to fill jobs and drive the economy. Making Mâori 
capability a key driver in the future economic well-being of New Zealand. The number 
of our people in the main working ages (15-64 years) is projected to increase 34 per 
cent from 350,000 in 2001 to 468,000 in 2021. Staggering as it sounds, it’s estimated 
that our untapped employment potential is around $45 billion. That’s about five times 
the value of our tangible assets. The task is to move to the next level. To unlock, 
unleash and realise our potential. This is what the next 20 years of Mâori policy is 
about.  

…There is no place for complacency. We are not an island unto ourselves. We are part 
of a nation and part of an increasingly interconnected world. Economic shocks in other 
parts of the world have repercussions here.  
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For our own future protection, we need to raise our educational standards, enhance 
and diversify our skills and ensure that we are more evenly distributed across all areas 
of the labour market. The reason that we suffered so greatly from the economic reforms 
in the 1980s was that our workforce was concentrated in low and semi-skilled jobs in 
Railways, Ministry of Works and other departments affected by the restructuring and in 
the processing industries.  

…We must work with others rather than in isolation. Partnerships, collaboration and 
networking are going to be critical to our development in the future. There is 
considerable room for partnerships and other forms of collaboration with local 
government and businesses, with private and voluntary sector organisations and with 
international organizations and businesses.  

Effective governance will be vital. We know governance for many Mäori collectives is 
complex because of the inability of members to trade out of their membership, the 
communal nature of ownership and the role of kaitiaki for future generations. We know 
from international studies that governance structures that are culturally attuned are 
more likely to achieve success. We want Mäori collectives to have access to governance 
structures that enable Mäori to succeed as Mäori.  

We must build the capability now amongst our young. The growing Mâori economy 
requires a unique blend of executive and cultural leadership skills. Many gathered here 
are, like me, the products of the last generation of manual labourers. We were neither 
close to sciences and academia nor upper level management. It is therefore critical that 
we ensure that we have a succession plan to ensure future success. It is critical that our 
young achieve in education at the highest level and are not constrained by our 
horizons. They must go beyond the limits of our world and be influential participants in 
the wider community that affects our own.  

If we want our youth to be brokers in the modern world, then we must focus on 
outcomes and not be trapped by our own rhetoric. We must climb above debating 
process and gain agreement on the results and outcomes we intend to achieve.”  

 

 
Address to Hui Taumata, 1 March 2005  

by the Rt Hon Helen Clark Prime Minister 
Extract 

“…The proceedings of this hui taumata do involve an assessment of the progress in 
Maori development over the last two decades. But far and away the most important 
focus is on looking forward and moving ahead to accelerate Maori development. 
Developing people. Developing assets. Developing enterprise. This matters to us all.  

…This hui starts from a solid base when we look at the fast rising education 
achievements of Maori, and the development of Maori assets and enterprise. In 2001, 
for example, the Maori commercial asset base was conservatively estimated to be worth 
nearly $9 billion. The Maori economy itself, although small, is comparatively 
profitable. And Maori business is exporting at a significantly higher rate than does the 
New Zealand economy as a whole.  
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Accelerating Maori development further will require leadership, commitment, and good 
strategies and policies. Participants at this conference know that there’s no room for 
complacency, the status quo, or for going back to policies of the past.  

….For three years now, government economic development policy has been guided by 
the Growth and Innovation Framework, with the aim of improving living standards and 
enhancing the well-being of all New Zealanders. It focuses on developing education 
and skills; fostering innovation, enterprise, and exporting; and encouraging greater 
investment.  

This ties in well with the three themes of this hui: developing people, developing assets, 
and developing enterprise. We want New Zealand to be a creative, energetic, and 
dynamic nation, confidently taking its place in the world. We see Maori as a creative, 
energetic, and dynamic force in that progressive New Zealand.  

We know the building blocks for a confident and secure nation are confident and secure 
whanau. A society in which every whanau has a stake and sees a future makes our 
nation strong and secures the forward momentum we seek.” 

 
 
 
The strategic plan prepared for Tahuri Whenua Inc. Soc. highlighted the significance of 
the New Zealand horticulture industry which is worth in excess of $2.1 billion 
annually1.  Within the wider horticulture industry there are a number of sectors which 
exist independently whilst contributing to the industry as a whole.  The key sectors are: 
fruit production, cut-flower production, nursery production, amenity horticulture, 
organic production and vegetable production.  Maori contribute to all sectors to some 
extent however it is not just the vegetable sector which we need to address for 
education purposes.  There are many and varied disciplines and industries which can be 
associated with the vegetable and horticulture industries.   Marketing, technology, 
management, engineering, resource management, business development, human 
resources and product development are all examples of complimentary disciplines to 
horticulture and this plan will work towards building Maori capacity in all these areas. 
 
We must also be mindful of the different levels of education which we can participate 
in and also the opportunity to build capacity in training and skill development 
initiatives.  Education generally occurs independently of industry but with considerable 
input from industry.  Training and skill development are synonymous with employment 
and industry and are often components of industry activities.  All Maori, whatever 
generation we belong to, can build on knowledge and experience through education, 
training and skill development opportunities and we need to highlight the positive 
direction which can be gained from such participation. 
 
 

                                                
1Hortresearch, 2003: NZ Horticulture Facts & Figures, 2002 
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EDUCATION PLAN 
 
This Education plan is the second in a series of development plans which will establish 
Tahuri Whenua Inc. Soc. for a long and prosperous future.  Te Puni Kokiri (Ministry of 
Maori Development) have supported the group in the production of this series of plans 
(strategic, financial, operational, education and policy development) which will allow 
for the entrenchment of the society in the horticulture and Maori sectors.  We are 
thankful for this support and the support of all interested parties and stakeholders who 
have been a part of the formation of the roopu and their strategic development. 
 
An education plan is a tool to supplement the core business identified in a strategic plan 
and is used to determine how an organisation will strategically participate in the 
education sector and the development of its members over the long term.  This stage of 
planning occurs at the top level of the organisation and can be described as an umbrella 
statement of how, over an extended period of time, the organisation will respond to its 
environmental challenges to achieve success in the education sector for its members 
and Maori as a whole.   Implementation of the plan however, occurs at all levels of the 
organisation and in fact all levels of Maori society as a whole.  
 
This education plan is for a five year period from 2005 to 2010 and contains three key 
components.   
 

1. The strategic vision and objectives – drawn from the strategic plan prepared 
earlier for Tahuri Whenua Inc. Soc.  a series of objectives is then taken into the 
plan for a detailed breakdown and includes the following: 

2. Targeted outcome dates – the expected time period where the objective or 
component of the objective is expected to be achieved.  Not all activities 
identified give outcome dates as in some cases the targeted outcome may be 
‘ongoing’ or non-specific. 

3. Key performance indicators (KPI) – indicators which can be used to keep the 
strategic approach to the objective on target and allow members to track the 
success or otherwise of the actions as a benchmark on performance. 

 
Ideally the education plan should be reviewed on a regular basis – perhaps annually.  At 
the time of review any key performance indicators previously identified can be used to 
evaluate and assess the achievements of the education strategy and changes or 
manipulations to the plan can be made as necessary. 
 
 
NOTE: 
As Tahuri Whenua Incorporated Society is essentially a voluntary (community) 
organisation it is important not to place too much pressure to achieve outcomes within 
tight timeframes and indicators such as target outcome dates and KPI’s should always 
be open to discussion and review. 
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TREATY OF WAITANGI 
 
 
Rather than committing Tahuri Whenua Inc. Soc. to a political role within Aotearoa/ 
New Zealand relative to the Treaty of Waitangi it is important to recognise the Treaty 
in the everyday activities of the society.  The simplest way of achieving this is to 
promote an awareness of the Treaty of Waitangi to both members and other 
stakeholders in any core business including education, training and development 
initiatives.  This means the business of the society will acknowledge the role of the 
Treaty of Waitangi in New Zealand society but leave the political nature of treaty 
interests to other entities with the strategic ability and skill to do so.  This will result in 
no conflict of interest of any society members to matters relevant to the Treaty of 
Waitangi and they are free to exercise that right independent of the objectives of Tahuri 
Whenua Inc. Soc. 
 
The Treaty of Waitangi guarantees the rangatiratanga of Maori among other things.  In 
its application to the business of Tahuri Whenua Inc. Soc., rangatiratanga can be 
retained by the independence (not isolation) of the group from iwi and hapu structures 
or representative political groups.  The inclusion of Maori values and kaupapa Maori 
principles and processes in the core business of Tahuri Whenua allows for the 
rangatiratanga of the group and its individual members without question.  Furthermore, 
it is important to ensure that recognition of accepted Treaty of Waitangi principles is 
applied to future training and development initiatives as well as the preparation of an 
intellectual property statement by the society. 
 
NOTE: 
Any public statement on matters relevant to the political position of Tahuri Whenua 
Inc. Soc. needs to be made solely by the Chairman or an approved person ratified by 
the committee.  Furthermore, in no way should the society be committed to matters 
outside if its constitution without the full ratification of that commitment by its 
committee and membership. 
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TAHURI WHENUA INCORPORATED SOCIETY 

 
EDUCATION PLAN 2005 - 2010 

 
 
 
STRATEGIC VISION (aim) 
 
To foster education, training and development at all levels and all relevant disciplines 
for Maori in the vegetable sector of the New Zealand horticulture industry. 
 
 
 
OBJECTIVES:  

 
 

 To develop a national policy stance on education, training & development 
 

 To facilitate Māori participation in all levels of education, training & development 
in the horticulture industry 

 
 To identify the skill base relevant to Maori and the horticulture industry 

 
 To identify existing education opportunities pertinent to the horticulture industry 

 
 To foster relevant involvement in early childhood education 

 
 To foster relevant involvement in primary & secondary education 

 
 To foster relevant involvement in tertiary level education 

 
 To strategically foster training & skill development opportunities 

 
 To acknowledge matauranga Māori. 

 
 To develop & manage information resources relevant to education, training & 

development 
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TO DEVELOP A NATIONAL POLICY STANCE ON  
EDUCATION, TRAINING & DEVELOPMENT 

 
 
 
 
It is important for Tahuri Whenua Inc. Soc to participate nationally in the education 
sector at a level where they can influence the direction of education with regard to skills 
relevant to the horticulture sector.  A key process in achieving this is through national 
policy and policy statements.  Policy is generally applied at the formative level of any 
government actions.  Each ministry within the government structure develops policy in 
line with the direction of their political statements, and relevant to their focus area, 
through interaction with stakeholder groups, appropriate experts and policy analysts.   
 
Policy is ultimately responsible for all legislation, regulations, national strategy 
statements and amendments to these instruments created by successive governments.  If 
Maori are able to position themselves to be party to the policy processes prior to any 
legislative outputs, then they must position themselves to influence the future direction 
of the government in the long term.  It is important for Tahuri Whenua Inc. Soc. to 
identify themselves as a key stakeholder in relevant fields of interest and to establish a 
relationship with the appropriate ministries and policy units.  Once a relationship is 
established then it is important to cultivate and maintain it for the future benefit of the 
Maori stakeholder and ultimately for positive Maori economic development in the 
future. Refer to Appendix 1 for information provided by the Ministry of Education 
concerning formal relationships between Maori entities and the Ministry. 
 
Prior to any formal policy statement on education by Tahuri Whenua Inc. Soc. it may 
be appropriate for a sub-committee to be established to manage this aspect of the 
strategic direction of the entity.  If there are members with experience or expertise in 
policy and/or education then they should be involved at this level.  There is little 
substitute for experience when dealing with the seasoned policy processes of 
government departments.  The sub-committee then need to ensure they have access to 
both people and information relevant to the policy(s) under scrutiny.  Participating in 
any policy process will therefore require a commitment of considerable time and 
energy to maintain an up-to-date perspective on the issues and to physically participate 
in the processes applied by the government.  This also indicates considerable cost in 
time, travel, advice and communications which may need to be carried by the society. 
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NOTE: 
There are some key pieces of legislation which Tahuri Whenua Inc. Soc. need to be 
aware of in relation to a future policy stance on education. 
 
Education Act 1989 
Education Standards Act 2001 
 
The umbrella legislation for the education sector.  These acts explain the rights to free 
primary and secondary education and provide general provisions relating to tertiary 
education.  This legislation also determines the roles and responsibilities of the New 
Zealand Qualifications Authority (NZQA), Career Services Rapuara and Private 
Training Enterprises (PTE).  
 
 
Education (Tertiary Reform) Amendment Act 2002 
 
This act provides significant amendments to the Education Act 1989.  Of key 
importance to this strategy is Part 13a of the act which establishes the Tertiary 
Education Commission and states the purpose and functions of this Crown entity. 
 
 
Industry Training Act 1992 
 
The Industry Training Act 1992 (and its amendments) provides for the recognition and 
funding of organisations (known as industry training organizations [ITO]) setting skill 
standards for, and administering the delivery of, industry-based training.  It achieves 
this through encouraging and improving industry-based training and the protection of 
people receiving industry-based training under certain training arrangements in the 
nature of apprenticeship, or under contracts under the Technicians Training Act 1967 or 
the Apprenticeship Act 1983.  The act repealed the Technicians Training Act 1967 and 
the Apprenticeship Act 1983, but provided for the continued administration of contracts 
under those Acts. 
 
It is under this Act that the Horticulture Industry Training Organisation (HortITO) was 
established.   
 
 
Modern Apprenticeship Training Act 2000 
 
This act aims to encourage and assist people, especially those between the ages of 16 
and 22 years of age, to take up and complete apprenticeship training. 
 

KEY PERFORMANCE INDICATORS TARGET OUTCOME DATES 
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TO FACILITATE MAORI PARTICIPATION IN ALL LEVELS  
OF EDUCATION, TRAINING & DEVELOPMENT  

IN THE HORTICULTURE INDUSTRY 
 
 
Education (including all levels of training and development) is well recognised as a key 
to future Maori success in all aspects on New Zealand society.  Primarily, education, 
training & development will achieve two functional aims; 

1. The upskilling of Maori vegetable growers including access and experience 
with up-to-date technology, and,  

2. The training of the next generation of horticulturists and horticultural leaders 
who will succeed those currently in the industry 

 
With specific regard to horticulture and the vegetable production sectors, the need for 
our rangatahi (youth) to enter the industry is imperative if we are to continue 
participating as Maori stakeholders.  Overall, horticulture (and agriculture) as a career 
choice is struggling to find enthusiastic young people to take up the opportunity to train 
and upskill to become the future participants and leaders in this field and ultimately 
replace the aging workforce which currently exists in the sectors.  The challenge is to 
make a career in horticulture attractive when compared to opportunities in other fields 
such as information technology, and to have rewards that reflect the potential of a 
horticulture career. 
 
The education aim will need to identify the various levels of training available in 
horticulture including primary and secondary school levels, academic (polytechnic, 
university) and informal (field days, publications, kanohi kitea).  Whilst education will 
target training and development it should also look at the social benefits applicable to 
horticulture such as promoting the awareness of healthy, safe produce and horticultural 
products. 
 
A separate outcome can be the extension of the current Tahuri Whenua hui into 
periodic wananga to include input from a range of people with experience or expertise 
which can benefit members. 
 
Key relationships relative to this objective will include: 
 
NZ Horticulture ITO - National Office 
The NZHITO National Office is responsible for overseeing the policies, procedures and 
administration of the NZHITO.  
PO Box 8638, CHRISTCHURCH   
Ph: (03) 348 1506, Fax : (03) 348 1906 
www.nzhito.org.nz 
 
New Zealand Agrichemical Education Trust (Growsafe) 
P O  Box 10232, Wellington 
www.growsafe.co.nz 
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Massey University 
Palmerston North, Wellington and Albany campuses 
Private Bag 11222, Palmerston North 
www.massey.ac.nz 
 
Lincoln University 
P O Box 94, Lincoln, Canterbury 
www.lincoln.ac.nz 
 
Various tertiary level 
The Open Polytechnic of New Zealand, Lower Hutt 
Auckland University of Technology 
Eastern Institute of Technology (EIT), Hawke’s Bay 
Christchurch Polytechnic Institute of Technology 
Bay of Plenty Polytechnic, Tauranga 
Manukau Institute of Technology, South Auckland 
Nelson Marlborough Institute of Technology, Nelson 
Northland Polytechnic, Whangarei 
Otago Polytechnic, Dunedin 
Southern Institute of Technology, Invercargill 
Tairawhiti Polytechnic, Gisborne 
Western Institute of Technology, New Plymouth 
UCOL Universal College of Learning, Palmerston North 
UNITEC – School of Natural Sciences, Mt Albert, Auckland 
Te Whare Wananga o Raukawa, Otaki 
Te Whare Wananga o Aotearoa, Te Awamutu 
Te Whare Wananga o Awanui-a-rangi, Whakatane 
Land Based Training Ltd, Wanganui 
Rural Training Solutions, Whangarei 
Agriculture New Zealand – Training Division 
 
Various Other 
Primary schools as required 
Secondary schools as required 
Kura Kaupapa Maori as required 
Nga Kohanga Reo as required 
 
New Zealand Qualifications Authority (NZQA) 
P O Box 160, Wellington, www.nzqa.govt.nz 
NZQA are a Crown entity established to develop a consistent approach to the 
recognition of qualifications in academic and vocational areas.  Some of their main 
functions are: to administer some examinations, quality assurance, and to develop and 
maintain the national qualifications framework (NQF) – achieved through moderation, 
accreditation and maintenance of records of learning for all students. 
 
Career Services Rapuara 
P O Box 9446, Wellington, www.careers.govt.nz – P 04 8015177; F 04 8015161 
Career Services is New Zealand's leading provider of career information, advice and 
guidance. Career Services is dedicated to creating a climate where all people living in 
New Zealand can access the best careers information, advice and guidance to achieve 
their life goals. This means promoting the importance of career planning throughout 
each person's lifetime. Career Services is a Crown Entity. 
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Ministry of Education     Source: www.mined.govt.nz 
National Office, P O Box 1666, Thorndon, Wellington 
Ph 04 4638000; Fax 04 463 8001, www.minedu.govt.nz 
 
The Ministry's influence on education outcomes is indirect. Whilst they are the major 
funding provider, they are not a provider of education and their purpose reflects this: 
 

"Te Ihi, Te Mana, Te Mātauranga - Empowering Education" 

Education enables people to gain knowledge, skills, and attitudes so they can 
participate fully, socially and economically, in the community. The ministry’s role is 
facilitative rather than directive. They target empowerment through leadership, 
management of the education sector infrastructure, problem-solving ability, and 
assistance of those at risk of underachievement. What they do influences the motivation 
and focus of the sector. The ministry needs to work with parents, teachers, and 
education managers to encourage, support, and enable them to use their energy, 
motivation, and skill to greatest benefit. They also need to foster a policy environment 
that enables educators to operate effectively and learners to participate and achieve.  

Ministry of Education Mission "Raise achievement and reduce disparity" 

Quality education enables individuals to achieve their full potential. Expectations rise 
each year. Educational achievement levels of all students must continue to increase. At 
the same time, there are currently significant differences in the levels of educational 
achievement between groups in our community. It is the Ministry of Education's 
responsibility to tackle these disparities, as well as to raise the overall level of 
educational achievement.  

The Ministry of Education services include the Special Education Services (SES) which 
has offices throughout the country.  SES can be contacted through the same processes 
as the Ministry of Education. 

 

Maori Education Trust      Source: www.maorieducation.org.nz 
P O Box 11255, Wellington. www.maorieducation.org.nz 
Ph 04 4998041; Fax 04 4998006www.maorieducation.org.nz 
 
The Māori Education Trust (Te Kaupapa Mātauranga Māori Mo Te Iwi Māori) was 
formed under the Māori Education Foundation Act 1961. Its basic objective was to 
encourage Māori into tertiary education. The initial scholarships were derived from 
public raised funds and private bequests which were subsidised by Government. 
Additional income is derived by the provision of fee-based service contracts.   

In 1993 the Māori Education Act 1961 was repealed and replaced by the Māori 
Education Trust Deed and this remains today. Currently, the Trust’s core activities 
comprise the: 

• advocacy for improved Māori educational achievement; 
• promoting tino rangatiratanga in education development; 
• administration of a wide variety of scholarships and grants; 
• sponsorship of the Ngā Manu Kōrero regional and national speech competitions; 
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• administration of the Ngārimu VC and 28th (Māori) Battalion scholarships and 
essay competitions; and 

• managing, protecting and growing of the Trust’s assets. 
 
In addition and as a result of increased activity and concern among Māori, the Trust is 
responding and being positive in the area of governance – where Māori should take 
more control over their destiny. To achieve this, the Trust’s basic strategy is the 
establishment of Te Manatu Mātauranga Māori – an autonomous Māori Education 
Authority. In addition and in response to the wide variety of options that are now 
available to Māori, the Trust also has a strategy of creating pathways. That is, 
increasing awareness of and encouraging Māori to avail themselves of the wider 
opportunities that are available in or through education. 
 
In fact the Trust views education as critical to Māori development. It therefore places 
importance on mobilising Māori into education by assisting with funding, providing 
information, developing strategic alliances and developing future Māori leadership. 
Furthermore the Trust must act as an effective partner in the relationships it has with its 
key stakeholders, secure more resources and validate Te Tiriti Ō Waitangi and the 
significance of mātauranga Māori. In promoting the foregoing principles, the Māori 
Education Trust realises that anything less will not assist Māori make a greater 
contribution to Aotearoa and the global world. 
 
Some of the activities which achieve this are the: 

 administration of a wide variety of scholarships, From 2003 awards totalling $6.6 
million will be provided annually; 

 sponsorship of the Nga Manu Kōrero regional and national speech competitions; 
 administration of the Ngarimu VC and 28th (Māori) Battalion scholarships and 

essay competitions 

There is an opportunity for Tahuri Whenua to initiate a relationship with the Maori 
Education Foundation for the future benefit of Maori in areas which align to the 
horticulture sector. 

 
 
 
 
 
 
 
 
 
 
 

KEY PERFORMANCE INDICATORS TARGET OUTCOME DATES 
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TO IDENTIFY THE SKILL BASE RELEVANT TO MAORI 

& THE HORTICULTURE INDUSTRY 
 
 
 
The skill base relevant to the objectives of Tahuri Whenua Inc. Soc. is diverse and 
needs to be fully identified before any formal approach is taken to quantify the position 
of Maori when compared to the wider community.  Skills will include broad disciplines 
such as business, technology, agriculture, horticulture, science and engineering. 

The following extract is taken from a recent Te Puni Kokiri report on Maori education 
and skills.  Education is considered to be an important factor in determining a person’s 
social and economic status. Generally, having a tertiary qualification improves 
employment and income opportunities. 

Firstly, figures taken from the latest census (2001) indicate the status of Maori with 
regard to qualifications. 
 
2001 Census Results       Source: Statistics New Zealand  

 1 in 6 Māori adults had a vocational qualification (such as New Zealand Certificate 
of Engineering).  

 1 in 21 Māori adults had a degree or higher qualification as their highest post-
school qualification.  

 39% of Māori males and 35% of Māori females had no qualifications.  
 The most common field of study for post-school qualifications for Māori people 

was teaching. 

Te Puni Kokiri found that, on average, Māori have lower levels of educational 
achievement than non-Māori. While the reasons are complex, a factor may be the 
failure of the mainstream education system to adequately meet the educational needs 
and aspirations of Māori.  1998 figures showed that at that point in time: 

 Māori represented 21% of all 5-14 year old enrolments in schools. There were a 
total of 121,393 Māori enrolled, compared to 543,935 non-Māori. 

 Significant proportions of Māori students were suspended from school for varying 
lengths of time. 

 Nearly one third (30%) of Māori youth aged 16-24 years were in some form of 
further education (secondary, tertiary or training) compared to nearly half (47%) of 
non-Māori. 

 The number of Māori graduates is growing. In 1998, nearly 7,500 Māori gained a 
tertiary qualification (2,825 men and 4,666 women). This was a 60% (2,800) 
increase on the 1994 figure. 

 Māori graduates tended to be older than non-Māori.  
 The majority of Māori graduates (65%) graduated from polytechnics, with 26% 

from universities. In contrast, less than half (48%) of non-Māori graduates were 
from polytechnics, with 46% from universities. 
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This objective can be achieved through a number of distinct processes: 
 
Stage 1 
Identify the skills and qualifications of interest to Tahuri Whenua Inc. Soc.  This 
information can then be used to create a database of skills and their associated 
qualifications for future reference.  It is important that this database is comprehensive 
and recognises all the skills which can contribute to Maori economic development 
through vegetable & horticultural production systems. There may be similar databases 
created by other parties within the primary sector (agriculture, horticulture, fisheries, 
forestry etc.) which can provide a basis for this stage. 
 
Stage 2 
Create a process of collecting information on each skill set so that a thorough 
understanding of the skills/qualifications is gained.  The next phase is to identify the 
existing skills within the community of interest e.g. use of the society’s’ registration 
process to identify the skills/and/or qualifications of all members (voluntary) or 
canvassing members and potential members about their skills or qualifications. 
 
Stage 3 
Match the information in stages one and two to create a snapshot of the skill base 
relevant to Maori and the horticulture industry.  It is important to protect the privacy of 
any information obtained and therefore any output generated from this information 
should be generic in nature and used for the future benefit of Maori in general with 
regard to their participation in the industry and their economic development. 
 
Stage 4 
Any discussion drawn from the information pulled together can be used to identify the 
strengths or weaknesses of Maori in the sector and then used to create opportunities 
specifically targeting an improvement for Maori overall.  This process needs to be 
revisited regularly and the information updated as often as possible to ensure the 
integrity of any subsequent discussion. 
 
 
 
 
 
 

KEY PERFORMANCE INDICATORS TARGET OUTCOME DATES 
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TO IDENTIFY EXISTING EDUCATION OPPORTUNITIES 

PERTINENT TO THE HORTICULTURE INDUSTRY. 
 
 
 
There are a huge number of programmes available nationally which are of relevance to 
the horticulture industry.  When all the areas of interest to Tahuri Whenua Inc. Soc are 
considered it would amount to a huge number of opportunities already in existence.  It 
may be of more relevance to identify the opportunities by region then sub-categorise 
them by discipline or by the level at which each opportunity available. 
 
 

Educational programmes of interest to Tahuri Whenua Inc. Soc. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
This presents a wide number of categories which programmes can fit within and creates 
a challenge in being able to represent all courses fairly to future students. 
 
The information on existing educational opportunities is well documented and can be 
sourced through a search of websites of educational funders and providers within New 
Zealand followed by independent contact with individual institutions to confirm all the 
programmes offered to students.  It is also important to understand the content of all 
courses offered to be able to make comparisons about their suitability for potential 
students.  Of interest to Tahuri Whenua Inc. Soc. will be the number of programmes 
which include kaupapa Maori content or specifically target Maori economic 
development. 
 
Once all the information is collated it will be useful to produce a discussion document 
to determine how effective the education sector is in meeting the needs of Maori within 
the primary sectors and what opportunities exist to improve Maori participation in 
education programmes. 

 

  

REGION 

LEVEL DISCIPLINE 

Kaupapa Maori 

Tai Tokerau 
Tai Hauauru 
Tai Rawhiti 
Tai Tonga 
      ETC. 

Primary 
Secondary 
Diplomas 
Certificates 
Degrees 
NCEA 
Apprentices 
        ETC. 

Horticulture 
Business 
Technology 
Engineering 
Science 
Economics 
Marketing 
IT 
Agronomy 
      ETC. 
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EXAMPLES OF HORTICULTURE PROGRAMMES 
 
Diploma in Horticulture - (Massey University) 
Bachelor of Applied Science majoring in Horticulture - (Massey University) 
Bachelor of Science - Horticultural Science - (Massey University) 
Diploma in Horticulture - (Lincoln University) 
Diploma in Horticultural Management - (Lincoln University) 
Bachelor of Horticultural Science - (Lincoln University) 
Certificate in Commercial Horticulture (level 3) - (Tairawhiti Polytechnic)  
Certificate in Commercial Horticulture (Level 4) - (Universal College of Learning)  
Certificate in Horticulture - (Waiariki Inst. of Tech/ Wellington Inst. of Tech)  
Certificate in Horticulture (Amenity Horticulture) (Level 4) - (Waikato Inst. of Tech)  
Certificate in Horticulture (Amenity) (Level 3) - (Otago Polytechnic)  
Certificate in Horticulture (Arboriculture) (Level 3) - (Tai Poutini Polytechnic)  
Certificate in Horticulture (Hort Prod/L/scape Amenity) L3 - (Waiariki Inst. of Tech)  
Certificate in Horticulture (Level 3) - (Bay of Plenty Polytechnic)  
Certificate in Horticulture (Level 4) - (Manukau Inst. of Tech/Southern Inst. of Tech)  
Certificate in Horticulture (levels 1, 2 & 3) - (The Open Polytechnic of New Zealand)  
Certificate in Horticulture and Landscaping (Level 3) - (Whitireia Comm. Polytechnic)  
Certificate in Horticulture Applications (Level 3) - (Southern Institute of Technology)  
Certificate in Horticulture Science - (Unitec New Zealand)  
Certificate in Organic Horticulture (Level 3 & Level 4) - (Telford Rural Polytechnic)  
Certificate in Organic Horticulture (Level 4) - (Wellington Institute of Technology)  
Certificate in Organic Horticulture (Level 4) - (Nelson Marlborough Inst. of Tech)  
Certificate in Organic Horticulture Knowledge (Level 3 & 4) - (Telford Rural Polytech)  
Certificate in Pre-Apprenticeship Horticulture (Level 2) - (Manukau Inst. of Tech)  
Certificate in Sustainable Horticulture (Level 4) - (Manukau Institute of Technology)  
Certificate in Trade Technology (Horticulture) (Level 3) - (Waikato Inst. of Tech)  
Diploma in Biodynamic Agriculture and Horticulture (level 5) - (Taruna College)  
Diploma in Horticulture - (Eastern Institute of Technology)  
Diploma in Horticulture - (Western Institute of Technology at Taranaki)  
Diploma in Horticulture (Level 5) - (Manukau Institute of Technology)  
Diploma in Horticulture (Level 6) - (Otago Polytechnic)  
Diploma in Sustainable Horticulture - (Unitec New Zealand)  
Diploma in Technology (Horticulture) (Level 6) - (Waikato Institute of Technology)  
Introduction to Viticulture and Horticulture (Level 2) - (Otago Polytechnic)  
Introductory Certificate in Horticulture (Level 2) - (Southern Institute of Technology)  
Short Course Certificate in Introduction to Horticulture L2 - (UCoL) 
National Certificate in Maori Business & Management (Level 4) - (refer to NZQA) 
National Diploma in Maori Business & Management (Level 5) - (refer to NZQA) 
 
 
 
 
 

KEY PERFORMANCE INDICATORS 
 

TARGET OUTCOME DATES 
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 TO FOSTER RELEVANT INVOLVEMENT IN  

EARLY CHILDHOOD EDUCATION 
 
 
Early childhood education is non-compulsory.  This level of education covers a range 
of service types including, kindergartens, play centres, kohanga reo and childcare 
centres such as crèches or workplace centres.  These services may be full or part-time, 
have flexible hours and/or have different approaches to the educational aspect of their 
service.  Kohanga reo are the largest provider of early childhood education for Maori 
with over 35% of Maori enrolments at this level.  Each kohanga reo is required through 
the foundation policies of the kohanga reo movement, to immerse the children 
attending in te reo Maori and in the cultural and spiritual dimensions of Maori tikanga. 
 
It is important for all Maori to participate in early childhood education as a community 
of interest.  Tahuri Whenua Inc. Soc. is a part of the Maori community and has the 
ability to focus on a specific area such as horticulture.  This is especially pertinent to 
tikanga Maori as horticulture and the relationship to the whenua are primary factors in 
te ao Maori.  There is an opportunity to work alongside the Kohanga reo movement to 
develop relationships with the national organisation and individual Kohanga reo to 
facilitate the inclusion of horticultural or gardening activities in the curriculum of 
Kohanga Reo.  Members have the ability to participate with each Kohanga reo in 
developing gardens for the tamariki.  This initiative can be transferred to other child 
care facilities such as kindergartens if the demand is seen to exist. 
 
KOHANGA REO      Source: www.kohanga.ac.nz 
Kohanga Reo centres provide a location and a purpose for people of all ages to meet 
and work together. The Kohanga Reo kaupapa is powerful in drawing people together 
to support each other and work towards the ultimate goal of a bilingual and bicultural 
nation.  The programme reaches young families who would not otherwise have taken 
part in early childhood services.  

The Kohanga Reo National Trust was established in 1982. The Trust, as the governing 
body, has had a key role in providing the support needed by Kohanga Reo. This support 
has involved specific investment in mokopuna, whanau, and their cultural infrastructure 
of language, kinship, relationship management, whanau learning, whanau decision-
making, and community interdependence. It has also involved supporting the 
educational, health and communication needs of Kohanga children and whanau so that 
they can successfully participate in and contribute towards the growth of Kohanga 
Reo.  The National Trust sees its activities as a partnering enterprise and the main 
functions of the Trust are:  

(1) To promote, support and encourage the use and retention of Te Reo Maori; 
(2) To promote and encourage the establishment and maintenance of Te Kohanga Reo 
Centres; 
(3) To provide financial, advisory, and administrative assistance for the centres; 
(4) To provide support and the means of obtaining support to people involved in the Te 
Kohanga Reo Centres. 
(5) To liaise with government departments and other relevant bodies on aspects of pre-
school tuition in Maori language and the administration of the Te Kohanga Reo 
programme; 
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The Trust is also empowered to engage in a range of activities related to funding and 
financial matters, such as accepting donations, endowments and gifts, and to engage in 
activities which further its stated aims, directly or indirectly, as described above. 
 
Today Kohanga Reo have been established in every district to ensure that every family 
has access, these centres will provide for the mokopuna and the whanau not only a 
place of learning Te Reo me ona tikanga Maori, but an environment of 
whanaungatanga where the mokopuna will be nurtured within the bosom of the 
whanau, where Te Reo Maori will prevail and where love and care will spring from the 
whanau. 
 
TE WHARIKI 
Te Whariki (first published in 1996) defines the learning outcomes for Kohanga Reo. 
Part of Te Whariki sets out the ways in which the principles and strands will be put into 
practice in nga Kohanga Reo. 
 
Principles, strands, and dimensions   
The early childhood curriculum is founded on four principles: 

• Whakamana (empowerment)   
• Kotahitanga (holistic development)   
• Whanau Tangata (family and community)   
• Nga Hononga (relationships).  

The strands and dimensions from which the curriculum "mat" is woven arise from these 
basic principles. The five strands are areas of learning and development and the four 
dimensions are aspects of people's development. 
 

 
 
 
Te Kohanga Reo National Trust 
P.O. Box 38-741  
Wellington Mail Centre  
New Zealand  
Ph:  04 381 8750  
Fax: 04 381 8777 
 
 
 
 
 
 
 
 KEY PERFORMANCE INDICATORS TARGET OUTCOME DATES 
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TO FOSTER RELEVANT INVOLVEMENT IN 

PRIMARY & SECONDARY LEVEL EDUCATION 
 

 
 
Primary and secondary schooling are components of compulsory education within New 
Zealand and occur prior to students making the choice to enter the workforce or 
continue onto selected tertiary education.  Because of its compulsory nature the service 
is owned by the government who are also the key provider alongside private schools. 
 
Population predictions suggest that by 2011 Maori will account for 26% of primary age 
enrolments and 24% of secondary age enrolments2. The government has also identified 
improving educational participation and achievement for Maori in compulsory 
education as a key policy stance.  This includes improving opportunities for young 
Maori to engage in further education, training and the workforce beyond their 
compulsory education. 
 
Furthermore, employers in New Zealand outline a mix of skills they look for in school 
leavers – these include: 
 

 Basic literacy and numeracy skills 
 Knowledge of the world of work, the nature and role of work and acceptable 

attitudes to work [ethics] 
 Reasoning, especially in identifying and solving problems 
 An ability to develop specific vocational skills 
 Personal and social skills, especially in relating to other people and acceptance of 

supervision and leadership qualities 
 
There is also an acknowledgement of the role of primary and secondary education in 
the introduction of elementary technology to students and in the preparation of students 
for tertiary level training and education.  In theory education pathways should be 
seamless between secondary schools, the workplace, and polytechnics or universities. 
 
As a first phase, Tahuri Whenua Inc. Soc can work towards collaborating with the 
Ministry of Education in developing curriculum which targets Maori education in areas 
related to horticulture.  This can be followed up by building relationships with schools 
at all levels to work towards implementing the curriculum.  A clear requirement will be 
the establishment of a working relationship between Tahuri Whenua Inc. Soc. and the 
Ministry of Education as well as the Colleges of Education to take the vision of the 
society to them and then work towards its strategic implementation. 
 
Students in the secondary school system have some options available to them with 
regard to their learning opportunities and the association with career choices. 
 

                                                
2 Te Puni Kokiri, 2001: Education: a profile of the sector. 
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NATIONAL CERTIFICATE OF EDUCATIONAL ACHIEVEMENT (NCEA) 
The National Certificate of Educational Achievement (NCEA) is New Zealand's main 
secondary qualification. Like many other National Certificates on the National 
Qualifications Framework, NCEA provides the bridge between school, the workplace 
and life-long learning. NCEA targets raising standards in all schools - with its literacy 
and numeracy requirements. Under the old system (School Certificate, University 
Entrance and Sixth Form Certificate) employers didn't know what part of a subject 
students were good at. With NCEA results, they get a clear picture of what they know 
and can do, so they can match jobs with skills.  
 
 
GATEWAY PROGRAMME 
The Gateway programme under the Tertiary Education Commission assists schools to 
make learning relevant and to broaden students' options by offering them both 
traditional and workplace learning.  Students pursue individual learning programmes, 
which allow them to gain new skills and knowledge in a workplace in their local 
community. The learning is hands-on and practical. Students are assessed in the 
workplace for unit and achievement standards which contribute to the National 
Certificate of Educational Achievement (NCEA), as well as industry specific 
qualifications 
 
Gateway assists schools to make learning relevant and to broaden students' options by 
offering them both traditional and workplace learning.  Gateway students are currently 
working in a wide variety of industries and will expanded to a further 55 secondary 
schools in 2005. The expansion brings the total number of Gateway schools to 180 and 
should see Gateway opportunities available to approximately 6,000 senior school 
students in total in 2005. 
 
 
 
 
 
 
 
 
 
 
 
 
 

KEY PERFORMANCE INDICATORS TARGET OUTCOME DATES 
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TO FOSTER RELEVANT INVOLVEMENT IN 

TERTIARY LEVEL EDUCATION 
 
 
The tertiary sector is a key contributor to the strategic human capability development in 
New Zealand for the future.  Tertiary education is essentially any formal education 
programme targeting people after secondary level education and is covered by the 
Education Act 1989.  Tertiary education is therefore non-compulsory and generally 
provided on a user-pays system. 
 
In New Zealand the key providers of tertiary education are: 

 Universities  
 Polytechnics 
 Wananga (Aotearoa, Awanui-a-rangi & Raukawa) 
 Private Training Enterprises (PTE) 

 
Almost any subject, discipline or skill area is taught at tertiary level.  The entry criteria 
for various options at this level will vary according to each institution’s regulations and 
the targeted level of education involved.  Whilst Tahuri Whenua Inc. Soc is primarily 
involved in the vegetable sector of the horticulture industry, there are many other fields 
of expertise which can contribute to the strategic development of Maori in horticulture.  
These will include: 

 Horticulture  
 Horticultural science 
 Soil science 
 Plant science 
 Resource management 
 Business 
 Human resource management 
 Accounting 
 Economics 
 Nutritional science 
 Product development 

 Food technology 
 Food business 
 Information technology 
 Computer systems 
 Engineering 
 Biotechnology 
 Marketing 
 Chemistry 
 Education 
 Ecology  
 Biochemistry

 
Graduates from tertiary education will become the future managers, technologists, 
engineers, consultants, scientists, businessmen/women and educators in the horticulture 
industry.  All these roles will compliment the existing workforce in the industry and 
contribute to the economic development of Maori in their own way. 
 
There are several aspects of tertiary education which the society can actively promote 
and participate in. The following points are of note: 
 
Curriculum development 
Involvement in the development and content of courses of relevance to the society – at 
all levels of education 
 
Student recruitment 
The identification and recruitment of students for placement on courses suited to their 
aspirations and to the demands of the horticulture sector.  It is generally accepted that 
identifying potential students for tertiary education is necessary early in their secondary 
education so as to foster appropriate choices in their study in preparation for their future 
studies.  
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Student mentoring 
Mentoring of students at all levels to support their learning is an important contributor 
to the success and future of the students.  Essentially mentoring can be at a social level 
– generally defined as a form of whanaungatanga – or at an academic level where such 
things as learning skills and knowledge expertise are invaluable. 
 
Student retention 
Mentoring will contribute to student retention overall.  Retention is an issue of concern 
to tertiary institutions where students participate by choice rather than as a compulsory 
activity.  Secondary schools also struggle to retain many students to the senior level 
within their schools.  There are many reasons which contribute to these retention issues. 
 
Scholarships/Study grants 
One method of contributing to student participation and success is the offer of 
scholarships or study grants.  Scholarships and study grants should be targeted to meet 
the needs of the sponsor or employment sector who provide the funds.  It is important 
that they are competitive, well structured and provide follow-up and support 
mechanisms as necessary. 
 
Pastoral support (Whakawhanaungatanga) 
As in mentoring programmes, pastoral support is important in all levels of education.  
The home environment needs to be conducive to good study and learning habits and the 
support of the wider whanau or community can be invaluable for any student 
 
Career opportunities 
Tertiary education should always target the career choice of students and effectively 
prepare them for a future in their career.  Alignment between employers and tertiary 
providers is importance as is the opportunity for students to interact with employers and 
build networks during their student years. 
 
Lecturing/teaching 
The skills of lecturers and teachers are important contributors to the learning 
environment for students.  As tertiary education is essentially a user-pays system, 
students need to demand appropriate standards and qualities from their educators and 
the education system.  To note also, is the need for tertiary education to include the 
introduction and use of appropriate technology. 
 
Project identification/management 
A good tool for providing experience for students is the incorporation of projects with 
the community in their learning programme and under the supervision of suitably 
qualified staff from the tertiary institution.  This also allows for the further development 
of networks and professional relationships for the future benefit of all parties. 
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NEW ZEALAND QUALIFICATIONS AUTHORITY (NZQA)  
Source: www.nzqa.govt.nz 
The New Zealand Qualifications Authority (NZQA) was established in 1990 to provide 
an overarching role in quality assured qualifications and to coordinate national 
qualifications in New Zealand. The Qualifications Authority deals with the provision 
and quality of qualifications. It works in partnership with all education providers and 
national groups representing education and training in industry and business. The 
Authority does not deal with the school curriculum or funding for education and 
training.  NZQA is a Crown Entity established under the Education Act 1989.  
 

NZQA Vision statement  
World-class qualifications for all 

He tohu mātauranga whai mana huri noa i te ao mō te katoa 
 

NZQA Mission statement 
To enhance national success through assuring and recognising individual and 

organisational competency and capability 
Ki te whakarei ake i te whakatutukitanga huri noa i Aotearoa mā te whakaū, mā te 

whakaae hoki ki te mātau me te kaha ā-tangata kotahi, ā-rōpū whakahaere hoki 
 
 
Qualifications Processes          
There are ten levels involved in a qualification – level 1 is the least complex and 10 the 
most. Levels depend on the complexity of learning. They do not equate to 'years spent 
learning' but reflect the content of the qualification.  Levels 1-3 are of approximately 
the same standard as senior secondary education and basic trades training. Levels 4-6 
approximate to advanced trades, technical and business qualifications. Levels 7 and 
above equate with advanced qualifications of graduate and postgraduate standard.  
 
Framework qualifications consist of:  

• National Certificates - at all levels but normally found at levels 1-4  
• National Diplomas - at levels 5 and upwards.  
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National Qualifications Framework (NQF) 
Accredited organisations or education providers - schools, polytechnics, wananga, 
colleges of education, universities and government and private training establishments - 
develop learning programmes that can be assessed against national standards. Providers 
can only be accredited to the NQF if they fulfil quality requirements to prove they have 
the tutors, resources and equipment to run their programmes. Industry Training 
Organisations can also become accredited to assess against NQF standards. An 
education provider must be registered and accredited by the Authority to award credits 
for unit standards.  
 
Assessment can be done by the representative of an accredited organisation or by a 
registered assessor. A wide range of evidence may be used to compare a candidate's 
performance against a unit standard as part of the assessment process. As well as 
traditional tests, projects etc, an assessor can use evidence of prior achievements or 
evidence from the candidate's workplace to test performance against a standard.  
 
A system called moderation ensures that all accredited providers and workplace 
assessors are making consistent and reliable judgements about students' assessed work. 
Best Practice Moderation provides a set of principles to ensure that the moderation 
systems providers and standards setters are required to participate in are run in an 
effective and positive manner.  
 
 
TERTIARY EDUCATION COMMISSION (TEC)          Source: www.tec.govt.nz 
 

TEC Mission - Nga Whainga 
Inspire excellence - Whakaawetia nga hiranga 
Demand relevance - Whakahautia ko nga kaupapa tika anake 
Improve Access - Whakapaitia ake nga huarahi ki te matauranga 

 
TEC Vision - Te Matakitenga 

To be the best - Ko te taumata o nga taumata katoa 
 

TEC Values - Nga Tohu e Kaingakautia Ana 
The Tertiary Education Commission strives to act according to these values: 
                                                        Responsive 
                                                        Consistent 
                                                        Honest 
                                                        Transparent 
                                                        Results Focused 
 
The Tertiary Education Commission (TEC), Te Amorangi Matauranga Matua, is a 
Crown entity established under the provisions of the Education (Tertiary Reform) 
Amendment Act 2002.  TEC is responsible for funding all post-compulsory education 
and training offered by universities, polytechnics, colleges of education, wananga, 
private training establishments, foundation education agencies, industry training 
organisations and adult and community education providers. 
 
TEC has a strategy for working with Maori.  The Tertiary Education Commission is 
helping build a tertiary education system connected with, and responsive to, iwi and 
Maori communities.  Their strategy is a framework through which TEC can guide, 
measure and account for their actions as they work to contribute to the achievement of 
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iwi and Maori development aspirations. Intended as an internal document, this strategy 
has been widely consulted with Maori and stakeholders at two rounds of hui over 
2004/05. The strategy is the culmination of many people working together to develop a 
way forward that is meaninful for Maori.  ‘By Maori for Maori’ was one of the main 
themes emerging from the hui.  
 
Some of the training initiatives under TEC are summarised as follows: 
 
Training Opportunities Programme   
The Training Opportunities programme (under the umbrella of TEC) offers 
unemployed people over 18 with low qualifications the chance to gain valuable skills 
that will help them to get a job.  The training is both job-specific, offering the skills 
required for carpentry or horticulture for example, and more general, focusing on skills 
essential in any workplace - reading, working with figures, office and computer skills. 
Skills that will help people to get a job.  Class sizes are small and learners receive 
individual attention. Through Training Opportunities, many learners experience success 
for the first time in their lives.  This programme is free to eligible learners. Learners 
will continue to receive any benefits they are on, and they may also be eligible for a 
travel allowance.   
The Youth Training Programme 
Youth Training offers young people under 18 with low qualifications the chance to 
gain valuable skills that will help them to get a job.  Youth Training is both job-
specific, offering the skills required for jobs in agriculture, hospitality or tourism for 
example, and general, focusing on skills that are essential in any workplace, such as 
reading, writing, working with figures, communication and working in teams. Skills 
that will help young people to get a job.  A key feature of Youth Training is the 
individual support offered to trainees that helps to set them on a path to further learning 
or future employment.  This programme is free to eligible learners. Learners will 
continue to receive any benefits they are on, and they may also be eligible for a travel 
allowance. 
 
Adult & Community Education (ACE) 
In today's fast-changing world, lifelong learning opportunities are essential for every 
adult New Zealander. Adult and Community Education (ACE) promotes, facilitates and 
celebrates the joy of lifelong learning. Families, learners, whanau, hapu and iwi - the 
entire community benefits from adult learning programmes which promote 
inclusiveness, and build confidence, self-esteem and a love of learning.  ACE is an 
essential part of New Zealand's education system.  It has an important role to play in 
the Government's goal for a prosperous and confident knowledge society as outlined in 
the Tertiary Education Strategy 2002/07. Access to ongoing education and the 
opportunity to learn new skills will help New Zealand to reach its full potential - 
learning itself is valued and valuable in a 'learning society'. 
 
There are many pathways to adult learning. ACE happens in a wide range of situations, 
both formal and informal. For many adult learners, it offers the first step to ongoing 
learning. The 'adult approach' to ACE, enabling learners to make their own choices 
about where, what and how they learn, free from the pressure and competition 
associated with formal courses and qualifications, distinguishes it from the compulsory 
system.  An important part of ACE is taking learning to the learner. Programmes are 
held in community halls, church buildings and people's homes, as well as in schools 
and educational institutions.  
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The availability of ACE opportunities for our aging population is essential to promoting 
their continued well-being. Many adults, including older learners, wish to pursue high 
quality learning for its own sake.  For providers, ACE regional networks provide an 
opportunity to collaborate to better meet the learning needs and learning progression of 
adult learners. Regional networks also ensure effective use of resources. 
 
Rangatahi Maia Programme 
Rangatahi Maia offers young Maori diverse job training and education programmes 
throughout New Zealand, ranging from Aquaculture to Business Management, Film & 
Television and Teacher Education. Rangatahi Maia sets young Maori on the path to 
gaining nationally recognised qualifications at level 3 and above of the National 
Qualifications Framework. Some Rangatahi Maia programmes give learners the 
opportunity to gain a complete qualification and enter related employment. Others offer 
the first year of several years of study leading to a higher qualification. 
 
Under NZQA the following opportunities exist. 
 
The National Certificate in Employment Skills (NCES) 
New Zealand employers need to know that prospective employees have certain key 
skills and are ready for the workplace. The National Certificate in Employment Skills 
(NCES) gives employers confidence that people holding the qualification are 
competent in these skill areas: 

• oral and written communication  
• numeracy  
• teamwork and problem-solving  
• specific workplace skills, including safety and timeliness  
• keyboard/computing  
• employment responsibilities and rights  
• self-management.  

The NCES provides people with skills that are needed in most workplaces. Some 
people with the NCES will also have completed an industry qualification and others 
will be working towards one. The NCES is designed to be a starting point for further 
qualifications, and to complement them.   All learner results relating to NCES and other 
qualifications on the National Qualifications Framework are recorded in a 
Qualifications Authority Record of Learning. 

Most learners work towards the NCES through a training provider, such as a 
polytechnic, wananga, private training establishment or school. It doesn't matter how or 
where they learn, as long as an accredited organisation assesses them. The NCES is 
open to everyone. Learners don't need any previous experience in any of the areas 
covered by the qualification.  To get the NCES learners need to get the required number 
of credits. To get credits on the National Qualifications Framework, learners have to 
achieve national standards. These standards describe the skills and knowledge learners 
need in a particular aspect of learning.  Once learners have been assessed, they are 
registered as learners with the Qualifications Authority and every year in which they 
gain credits or qualifications, they receive a listing of all their results in their Record of 
Learning. This Record of Learning demonstrates to employers what they have 
achieved. 
 

PDF created with FinePrint pdfFactory Pro trial version http://www.fineprint.com

http://www.fineprint.com


Tahuri Whenua Incorporated Society – Education Plan, 2005 

 27

 
 
 
INDUSTRY TRAINING ORGANISATIONS (ITO's) 
ITO’s are set up by their industries to develop skill standards and national qualifications 
that reflect industry needs. They arrange on and off-job training and assessment for 
employees in their industries, including developing training packages for employers. 
They also oversee the quality of training arrangements and provide information and 
advice to trainees and their employers. 
 
Industry training is designed and driven by industry. Horticulture is represented by the 
Horticulture Industry Training Organisation (HITO). Workplace learning can be on-job, 
off-job by a registered training provider, or a combination of both.  On-the-job training 
can take a number of forms. The learning can be self-paced, or the training can be 
delivered by an experienced staff member or an external trainer. Some businesses run 
formal training sessions; others train staff on-the-job. Often, the ITO will provide 
training guides and resources. 
 
ITO’s facilitate workplace learning for trainees in employment, by: 

• setting national skill standards for their industry;  
• providing information and advice to trainees and their employers;  
• developing appropriate training arrangements for their industry;  
• arranging training that is appropriate for their industry;  
• arranging for the assessment of trainees;  
• monitoring of training quality; and  
• providing leadership to industry on skill and training needs.  

 
 
The contact for the NZ Horticulture ITO - National Office is: 

 
PO Box 8638, CHRISTCHURCH   
Ph: (03) 348 1506, Fax : (03) 348 1906 
www.nzhito.org.nz 

 
The HITO also employ regional representatives whose details can be gained from the 
national office. 
 
 
 
 
 
 

KEY PERFORMANCE INDICATORS TARGET OUTCOME DATES 

PDF created with FinePrint pdfFactory Pro trial version http://www.fineprint.com

http://www.nzhito.org.nz
http://www.fineprint.com


Tahuri Whenua Incorporated Society – Education Plan, 2005 

 28

 
TO STRATEGICALLY FOSTER TRAINING & SKILL 

DEVELOPMENT OPPORTUNITIES. 
 
 
Many people in the horticulture sector have stated that the shortage of skilled staff in 
the industry is well known.  Training and skill development is only one response to this 
problem as many of those currently undergoing training will not enter the horticulture 
workforce.  Similarly only a small percentage of those already in the workforce will not 
undergo formal training or skill development while in employment.    The horticulture 
industry training organisation (ITO) state that on average, only 1 in 10 employers in the 
horticulture industry is training their staff towards national or formal qualifications. 
However more concerning is that, in 2003, only 1 in 44 employers in the vegetable 
production sector was training their staff towards this type of qualification. 
 
Part of the reason for this lies in the cost of training, both in financial terms and time.  
There is also the estimated cost of losing a well trained employee at some stage after 
training to another employer – estimated at 1.5 – 2.5 times the person’s salary.  Lastly, 
is the perceived expectation for higher wages after training which many employers 
believe is added to the cost overall. 
 
There are many ways in which a group like Tahuri Whenua Inc. Soc can foster 
educational and skill development opportunities for their members and associates.  
Some of these include: 
 

 Scholarships/study awards – especially aligned to areas where underachievement or 
under-participation are recognised 

 Joint initiatives or ventures (JV) with other horticulture groups or land owners to 
facilitate Maori participation in training and skill development.  This has already 
been identified in earlier discussion regarding entities such as the Ministry of 
Education or Maori Education Foundation who already have relationships similar to 
this objective. 

 Use of practical opportunities such as field days, open days, discussion groups to 
bring people together.  Besides the shared experiences and skill acquisition, these 
opportunities also help in the building of networks for all participants. 

 Continue the initiative of ‘Hui-a-mahi’ which brings members of the collective 
together to a forum to hear experts speak and interact with them 

 Assist targeted forum such as conferences (both nationally and internationally) – 
not just financially (sponsorship) but through the participation of members. 

 
 
CAREERS 
Skill development, training and education need to all target career opportunities for the 
future generations of Maori to participate within the wider industry.  Considerable 
advice and expertise exists for career choice and opportunities and will provide a sound 
basis on which to determine the best foundation for Tahuri Whenua Inc. Soc. to foster 
this aspect of their objectives. 
 
Vegfed (NZ Vegetable & Potato Growers Federation) has a website which promotes 
horticulture careers with a strategic focus on bringing young people into the industry 
and also horticultural businesses.  This site can be viewed at www.hortcareers.co.nz 
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Career Services Rapuara 
P O Box 9446, Wellington, www.careers.govt.nz – P 04 8015177; F 04 8015161 
Career Services is New Zealand's leading provider of career information, advice and 
guidance. Career Services is dedicated to creating a climate where all people living in 
New Zealand can access the best careers information, advice and guidance to achieve 
their life goals. This means promoting the importance of career planning throughout 
each person's lifetime.  
 
 
Modern Apprenticeships   Source:www.modern-apprenticeships.govt.nz 
The Modern Apprenticeships concept was launched in 2000 as a work based education 
initiative for young people aged 16 to 21. It’s is designed to make it easy for employers 
to recruit and manage talented young people into their workplace, and to offer them the 
chance to access quality workplace learning, particularly in new and emerging industry 
sectors.  The difference between apprenticeships of old, and Modern Apprenticeships, 
is the support available to the employer.  This support is delivered in the person of a 
Modern Apprenticeships Co-ordinator contracted by the TEC. 
 
When an employer takes on a modern apprentice, the employer and apprentice are 
assigned a personal mentor called a Modern Apprenticeships Co-ordinator. It’s a 
Modern Apprenticeships Co-ordinator’s job to ensure the apprenticeship succeeds.  The 
Modern Apprenticeships Co-ordinator handles all the administration and paperwork 
associated with the training – saving the employer time, reducing costs and keeping 
training hassle-free. The Modern Apprenticeships Co-ordinator then works with the 
employer and Modern Apprentice to arrange a personalised training plan. This plan sets 
out exactly what the Modern Apprentice needs to learn, and how the employer will help 
them learn it.  The Modern Apprenticeships Co-ordinator meets with all parties 
regularly to review progress, ensure the apprentice is on target to complete their 
apprenticeship, answer questions, help sort out any issues, and offer advice. 
 

 
 
 
 
 
 
 
 

 

KEY PERFORMANCE INDICATORS TARGET OUTCOME DATES 
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TO ACKNOWLEDGE MATAURANGA MĀORI. 
 
 
 
As a distinctly Maori organisation, Tahuri Whenua Inc. Soc. needs to acknowledge 
Matauranga Maori and its related tikanga as part of the education strategy of the 
society.  This can be assisted or achieved through the following methods: 
 

 Conducting the business of the Society incorporating kaupapa Māori. 
 

 Acknowledge the kaumatua ‘council’ of Tahuri Whenua Inc. Soc. to act as the 
tikanga watchdog relative to matauranga Maori. 

 
 The application of Maori values to all core business eg. at hui or in publications 

 
 Utilise Tahuri Whenua as a forum for discussion on Maori issues – including 

kaumatua of Tahuri Whenua 
 

 Inclusion of Matauranga Maori as appropriate in education initiatives 
 
Matauranga Maori can become a key component in some educational opportunities 
aligned to this plan.  The opportunity to develop curriculum at all levels of education, 
training and development which is built around specific Maori knowledge or 
experience should be considered.  If the society can participate at this level of personal 
development of Maori, they can then be involved in how the knowledge taught is 
implemented within the industry. 
 
It is also important to determine the best process to protect matauranga Maori for Maori 
as appropriate.  This will naturally vary according to the level of knowledge, the iwi, 
hapu or whanau associated with the knowledge and/or its intended use.  In the first 
instance it will be necessary to clearly identify what is Matauranga Maori, how will it 
be utilised – if at all, and, how it should be protected.   
 
NOTE: 
Matauranga Maori or indigenous knowledge is not just a Maori phenomenon and it is 
important to support other cultures through acknowledgement of their own indigenous 
knowledge and systems. 
 
 

KEY PERFORMANCE INDICATORS TARGET OUTCOME DATES 
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TO DEVELOP & MANAGE INFORMATION RESOURCES 

RELEVANT TO EDUCATION, TRAINING & DEVELOPMENT 
 
 
This aspect may include aspects of governance applicable to the organisation as a 
whole.  Information resources relevant to this plan will be diverse in both content and 
their target audience.  Initially it will be necessary to identify what resources already 
exist and are accessible to members for their own use or for use in implementing the 
education plan.  Any gaps in resource material will need to be identified and then 
strategically developed. 
 
Key areas which may need to have resources to facilitate the implementation of the 
education plan are: 

 Crop specific information 
 Maori horticulture 
 Tikanga-a-maara 
 Nga Korero-a-iwi 
 Curriculum resources – all levels 
 Training packages – specific to initiatives 
 Outputs from research & development initiatives 

 
Once resources are being developed or coming under the umbrella of the society, some 
pertinent questions will arise and Tahuri Whenua Inc. Soc will need to consider these 
prior to them becoming an issue.  These questions will relate to:  

 Physical management of information resources 
 Peer review processes for resource development and review 
 Matauranga Maori 
 Ownership of knowledge developed from any projects/hui 
 Dissemination of knowledge from any projects/hui 
 Associated costs – financial, time, resources etc. 

 
Tahuri Whenua Inc. Soc represents the Maori interest and participation in the vegetable 
sector of the horticulture industry.  It is important that the processes created or applied 
to information resources represents and benefits this community of interest as a whole.  
It is also likely that all information resources to be handled by the society will need to 
be handled on a cost recovery basis.  The society is not an income generating entity so 
it is important that management practices are applied which reflect the real cost of any 
activity undertaken as core business. 
 
 

KEY PERFORMANCE INDICATORS TARGET OUTCOME DATES 

PDF created with FinePrint pdfFactory Pro trial version http://www.fineprint.com

http://www.fineprint.com


Tahuri Whenua Incorporated Society – Education Plan, 2005 

 32

PEST ANALYSIS 
 
A PEST analysis is used to introduce the environmental factors which effect any 
organisation and which can be used for that organisation to adapt and thrive.  Factors 
are categorised under four general groups which leads to the acronym used; Political – 
including legal factors, Economic, Socio-cultural and Technological.  They then get 
broken down into specific factors which will have direct implications for the 
organisation. 
 
The following table identifies the specific factors for Tahuri Whenua Inc. Soc with 
regard to the education, training & development objectives. 
 

POLITICAL (& LEGAL) ECONOMIC 
 A national & Maori entity 
 Legislation  
 Relationships with others 
 Accepted by mainstream  
 External politics (including Maori) 
 Individuals may use as a political tool 
 Policy development 

 Minimal income 
 Not an income generating entity 
 Minimal resources 
 New to the industry/sector 
 Dependence on public money/funds 
 Opportunity  

 
SOCIO-CULTURAL TECHNOLOGICAL 

 Whakawhanaungatanga 
 Employment opportunities 
 Training & development  
 Education opportunities 
 Diversity & distribution of members 
 Matauranga Maori 

 Minimal investment 
 Matauranga Maori 
 Transfer of technology  
 Research & development 

 
Political & legal factors: these factors determine the societal rules which Tahuri 
Whenua must operate under.  Primarily they indicate it as a Maori entity in a national 
environment which will be influenced by political behaviour at both regional and 
national levels.  Various legislation will have a bearing on these factors overall 
 
Economic: these factors are critical to success with education initiatives.  They reflect 
the nature of industry and training systems as well as wealth creation within a national 
framework.  It is apparent that Tahuri Whenua is not an income generating entity and as 
such will rely on the economics of the country for support both financially and in 
principle.  As resources grow, so to will the economic success of the organisation. 
 
Socio-cultural:  inclusive of the demographic factors, socio-cultural factors reflect the 
members’ beliefs, norms, values, lifestyle and day-to-day behaviour.  They must also 
include the socio-cultural factors of target relationships for Tahuri Whenua.  Of note in 
this category is the strength of the cultural component.  Matauranga Maori is likely to 
be a key strength for the development of future education resources. 
 
Technological: these factors relate to the developing state of knowledge relative to the 
horticulture sector and their effect on the future of the organisation or its members.  To 
note here is the need for broad investment in people, education and research and 
development. 
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SWOT ANALYSIS 
 
A SWOT analysis is a way of analysing an organisation’s internal and external 
environments and builds on the PEST analysis already introduced.  The Strengths, 
Weaknesses, Opportunities and Threats (hence the SWOT acronym) provide a process 
of organising this information although all factors identified are intimately tied 
together.  The following SWOT applies to Tahuri Whenua Inc. Soc. 
 

STRENGTHS WEAKNESSES 
 Maori entity 
 National entity 
 Relationships/networks  
 Accepted by mainstream  
 Current research projects 
 Human resources 
 Existing knowledge & skills 

 

 Minimal income 
 Not an income generating entity 
 Diversity & distribution of members 
 Minimal resources 
 New to the industry/sector 
 Dependence on public money/funds 
 Reliance on core group 

OPPORTUNITIES THREATS 
 Target all levels of education 
 Develop specific resources 
 Can diversify to other hort sectors 
 Research and development 
 Mainstream recognition 

 Position within industry 
 External politics (including Maori) 
 Individuals may use as a political tool 
 Competing structure may arise 
 Reliance on funding 

 
Strengths: Tahuri Whenua has a distinctive competence or unique strength which other 
groups would find difficult to match in that it is a wholly Maori entity apparently 
comfortable in both the Maori and non-Maori cultural environments.  The structure 
created will ensure professionalism in its behaviour and the ability to respond to 
environmental changes.  The existing pool of knowledge both traditional and 
contemporary can provide the basis for the creation of new resources. 
 
Weaknesses:  there are many weaknesses and the demographics already identified 
form the basis of some of these.  Also the reliance on public funding as Tahuri Whenua 
does not generate a business income is a key weakness.  The organisation must also 
ensure it does not rely on a core group of members to ensure its continued survival. 
 
Opportunities: two themes present themselves in this category: human resource 
opportunities through training, education and people development and, cultural 
opportunities through the application of indigenous knowledge and processes to 
training, education and skill development initiatives. 
 
Threats: political behaviour, both within an organisation and externally, has the 
potential to be a major threat to continued success.  This applies across all organisations 
but is especially pertinent within Maori organisations.  Initiatives from Tahuri Whenua 
Inc. Soc. may be perceived as a threat to other entities in the education sector and good 
management of resources and process is essential to gain full acceptance by others in 
the same business. 
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APPENDIX 1 - Source: www.moe.govt.nz 

Strengthening the Ministry of Education's response 
to the education needs of Maori 
This fact sheet provides information about a specific Ministry action flowing out of the strategic priorities of 
the 2003/04 Business Plan 

What are these partnerships? 

Partnerships are relationships between the Ministry of Education and either iwi, or other iwi 
based and formed Maori education organisations. They are established to help improve the 
education achievement of Maori children and people connected with the particular iwi, hapu or 
organisations and or located within particular iwi rohe (region). Generally each partnership is 
governed by a Memorandum of Understanding (MoU) that commits both parties to working 
together and establishes the roles of each in achieving a set of agreed education objectives. 

There is no fixed way for the development and establishment of these relationships. The key 
point is that they create an opportunity for two organisations that were formerly acting in 
isolation to work together to improve Maori education outcomes. They build the capability of 
both organisations and apply a strategic approach for improving education. There is no one 
size, and no one particular way. 

The approach to working together brings a greater opportunity for Maori to have increased 
responsibility for designing and implementing solutions in ways which encourage wider 
inclusion and a sharper focus on learning and teaching. At the core of this work is the central 
focus on strengthening the role of parents and whanau to help their children in education, 
through: 

• face to face support and advice;  
• better information and knowledge about education; and  
• more support for tikanga and te reo Maori. 

Each project is built on a strong understanding of the need to share expertise and skills, the 
maintenance of positive and open relationships and an understanding of the constraints and 
risks to be taken into account in implementing these projects. 
 
Who is involved? 
The partnerships are between iwi and Crown. The whole of Ministry therefore has responsibility 
for contributing to the achievement of the agreed outcomes and goals for each partnership. 
There are currently nine partnerships: 

• Te Reo o te Taitokerau;  
• Tuwharetoa Maori Trust Board;  
• Te Runanga o Ngati Porou;  
• Te Runanga o Turanganui a Kiwa;  
• Te Runanga o Ngai Tahu;  
• Tuhoe Education Authority;  
• Hauraki Maori Trust Board  
• Te Runanga o Te Awa Tupua o Whanganui; and,  
• Te Runanga o Ngati Whatua. 

While each agreement is a separate relationship, the partners meet regularly in a common 
forum. The forum provides an opportunity for them and the Ministry to learn from each other, 
identify and advance strategic issues, share information and build relationships. 
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What can iwi/Ministry partnerships cover? 
Partnerships cover a wide range of factors that have an impact on education: 

• teaching and learning;  
• curriculum developments;  
• governance support;  
• management;  
• professional development for teachers;  
• research/survey/profiling; and,  
• resource development. 

The mix of factors included in any one partnership depends on the unique circumstances and 
needs of the iwi and the performance of the education system within the rohe, more particular, 
the results of this. Initiatives underway in current partnerships range from governance training 
for trustees, professional development of teachers and principals, to literacy programmes with 
teachers, and community-based language and culture initiatives. 
 
How are they established?  
Generally the partnerships are formed based on a response by iwi to the Ministry of Education. 
Some have been formed for school support reasons. Both parties work towards a more shared 
understanding what each might contribute to the partnership and more importantly how this 
might influence improving Maori education outcomes. 
 
This involves extensive consultation, the determining of objectives, the development and 
signing of the Memorandum of Understanding. From this flows the development of an 
education based strategy that sets out what the partnership will aim to achieve over a particular 
period of time. From this is an annual programme of work is determined.  
 
Funding is then applied for and allocated, and the subsequent work programmes are monitored 
and reviewed. The Ministry is involved in each step of this process. Independent reviews of the 
programmes of work have been implemented in the more longstanding partnerships.  
 
The Ministry National office is involved in strategic, governance and operational support. 
Regional offices provide a range of operationally focused services through Pouherenga 
Matauranga (Strategic Iwi Advisors), monitoring analysts, Schooling Improvement Co-
ordinators and Pouwhakataki (Community School Liaisons). 
 
What is the purpose of partnerships? 
Each partnership has its own approach and plan.  They typically develop multiple strategies to 
improve education outcomes, including strategies to address governance, professional and 
management issues, helping schools develop more effective teaching strategies, building ways 
in which families can support learning, and building linkages with communities and all types of 
education providers. Each project has a tailored approach.  
 
These projects are starting to act as a local hub for co-ordination and integration of education 
services. For example, all the partners are involved in piloting the Community Based Language 
Initiative; one is involved in computers in homes; some are implementing the Youth Mentoring 
initiative; some are focused on improving teaching practice through assessment projects such 
as `aBle'; and some have a management and oversight role for some locally based schooling 
improvement initiatives. The partnerships are also becoming increasingly important for the 
exchange of information about what is happening in education. They are helping to overcome 
the difficulty, often-raised issue by Maori, of finding out what is going on in education. 
Some of the opportunities of the partnership programmes are that they can: 

• provide for local initiatives that can help lift Maori parents' expectations for a better 
education, while at the same time helping schools to respond more effectively to these 
new expectations;  

• provide for local initiatives that can support schools and other education providers, 
complementing what is provided nationally, but including a greater understanding of 
what Maori see as valuable and important;  
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• focus on opportunities to lift quality and responsiveness in the mainstream of education 
where over 80% of Maori students are enrolled;  

• build on successful existing initiatives which have a strong community focus and 
involvement, i.e. School Support projects;  

• explore opportunities in early childhood education, in tertiary education and in adult and 
community education. 

Where practical the partnerships become involved in using existing programmes and policies, 
in some cases as providers, but also as facilitators or brokers to get particular programmes 
operating in either the community or schools. 
 
The partnerships work collaboratively alongside the different parts of the education system with 
a strong focus on improving education outcomes. A key part of this involves building capability 
to revitalise te reo Maori within the rohe and exploring how some of the resources which come 
from this work can be used in schools and with whanau. 
 
The partnership goals and objectives have their own relevance and independence, and are 
similar in intention to the Ministry's six strategic priorities. The iwi work towards the same broad 
outcomes as the Ministry but follow pathways tailored more to their particular geographical, 
demographic, social educational and economic situations. Integral to these pathways is the 
tikanga and te reo Maori dimensions.  The Ministry's six strategic priorities are: 

• more children gaining strong learning foundations;  
• more students participating and achieving through education;  
• families and communities more strongly engaged in education;   
• better schools and early childhood providers;  
• higher quality teaching; and,  
• a stronger and more responsive tertiary sector. 

An important part of this work is to enable a more inclusive approach for thinking about how 
positive change can be effected within education. This means that the Ministry becomes one 
part of a wider group who can contribute to achieving better outcomes, rather than the only 
group. 
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